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Louisiana in an effort to encourage program development initiatives with teachers.
Counselors can be the catalysts for engendering hope and self efficacy by training
teachers to design activities that enhance these cognitions. Classroom content can be
infused with opportunities for young people to share their stories of successes in making
decisions and overcoming obstacles (Snyder et al., 2002). Snyder and Shorey (2002)
advocate psychology classes for even young children to increase self awareness about the
way they think, feel, and behave. They also encourage initiatives that increase teacher
awareness of their own hopeful thinking, noting that high-hope teachers establish
atmospheres of learning that promote hopeful thinking and goal acquisition. Snyder,
Lopez et al. (2003) suggest that- an important skill to teach children is to identify clear
“markers” for goals, minimizing the frustration of vague and distant goals (p. 128).
Professional development programs can assist teachers in modeling and demonstrating
effective goal setting.

Snyder (1994), McDermott and Snyder (1999), Snyder, Hoza et al. (1997), and
Snyder, McDermott et al. (2002) reported evidence that a nurturing caregiver was an
essential element in the development of hope in children. Adults can model both hope
and coping efficacy through their goal pursuits. Parents can be aided through training by
professionals to serve as appropriate models for their children and to use verbal
persuasion to encourage goal pursuit. Mentoring programs are valuable vehicles in
exposing students to adults and older students as they model effective decision making.

Bandura (1997) posited individuals can adopt higher efficacy thinking. He called
for sociocultural change, inviting people to displace entrenched customs and thought

processes. Bandura noteed that such change is possible only if people are equipped with

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



132

skills, beliefs of personal efficacy, and incentives to reframe their thinking. This
researcher suggests professional development initiatives for teachers to evaluate their
personal efficacy beliefs and explore how these beliefs influence their instruction. With
this knowledge as a foundation, teachers can be assisted in acquiring strategies for
engendering efficacious thinking in their students. Through initiatives such as these,
educators can assist children in laying the foundation for making rewarding choices.
One finding revealed by the data in this study was particularly interesting and
relevant for educators. The data showed that 68.4% of subjects reported certainty for
plans to attend a postsecondary educational program in the next year; of those, 84%
reported plans to attend a 4-year college or university or a community college. This
finding is contrasted with the most recent data provided by the Louisiana Department of
Education (Louisiana First-Time College Freshmen State Report: Fall 2002, 2003), which
revealed that 42% of Louisiana public high school graduates enrolled in two and four-
year colleges as freshmen in 2001. The disproportion between the data from the
Departmem of Education report and this study may be explained by subjects feeling
social pressure to respond affirmatively to inquiries about continuing their education.
Another explanation is that students are unrealistic about their plans, and many may be
thwarted in their efforts to succeed in a postsecondary setting. Both explanations carry
implications for educators to assist students in acquiring skills for setting appropriate
goals. Equally important is the charge for educators to help stadents acquire a sense of
efficacy for alternate plans for their future, Betz (2004) underscored the need for school
counselors to assist students in recognizing their patterns for underestimating capabilities.

Equally important in career counseling is to invite young people to consider career fit

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



133

rather than selecting educational programs based upon what they perceive to be a societal
expectation. Sociocultural change requires educators to assist young people in learning to
set goals and to honor decisions the students make for their educational plans and

‘subsequent career paths.
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STUDY/PROJECT INFORMATION FOR HUMAN USE COMMITTEE

TITLE: THE RELATIONSHIPS AMONG LEVELS OF HOPE, COPING
EFFICACY, AND POSTSECONDARY EDUCATIONAL EXPECTATIONS OF
HIGH SCHOOL SENIORS
PROJECT DIRECTOR(S): Linda D. Griffin

Dr. Cathy Stockton
EMAIL: (o) lgriffin@latech.edu

(h) lgriffin@cox-internet.com
PHONE: (0) 257-2488

(h) 251-2614

DEPARTMENT(S): Curriculum, Instruction and Leadership

PURPOSE OF STUDY/PROJECT:

To examine the relationship between a student’s level of hope and
postsecondary educational expectations and/or coping efficacy and
postsecondary educational expectations

SUBJECTS:
Approximately 300 twelfth grade students enrolled in select north central
Louisiana parish schools

PROCEDURE:

Permission for the study will be obtained by the school system superintendent,
principal of high school, and participating teachers. No data will be collected until
permission is granted by these individuals. Parental permission will be obtained
for students under 18 years old prior to the study. The researcher-designed
instrument Survey of Postsecondary Educational Plans will be given as a pilot
administration to one class of students via English IV class. Following that,
approximately 300 students in three separate schools will be given the three
instruments via English IV classes.

INSTRUMENTS AND MEASURES TO INSURE PROTECTION OF
CONFIDENTIALITY, ANONYMITY:

Three instruments will be used for the study: The Future Scale (Snyder, 1991),
Coping Efficacy Index (Milford, 2002), and the Survey of Postsecondary
Educational Plans, designed by the researcher. Only students 18 years and
older or those from whom parental consent has been obtained will be surveyed.
Informed consent will be obtained from all student participants. Only group data
will be reported, and no student names will be associated with surveys or used in
reporting of findings.
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RISKS/ALTERNATIVE TREATMENTS:

The study is completely voluntary and involves no physical contact or treatment.

Participation in the study will not in any way affect the student’s grade. All
~surveys will be conducted by a Licensed Professional Counselor.

BENEFITS/COMPENSATION:
Teachers and Principals in participating schools will receive a summary of results

of the research upon completion.

SAFEGUARDS OF PHYSICAL AND EMOTIONAL WELL-BEING:

The study involves no physical contact or treatment. Participants will be fully
informed about the study and their rights to participate or decline to participate in
the study. All surveys will be conducted by a Licensed Professional Counselor.
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LOUISIANA TECH
UNIVERSITY

OFFICE OF UNIVERSITY RESEARCH

MEMORANDUM
TO: Linda D. Griffin, Dr. Cathy Stockton
FROM: Nancy Fuller, University Research

SUBIJECT: HUMAN USE COMMITTEE REVIEW

DATE: 1/07/05

In order to facilitate your project, an EXPEDITED REVIEW has been done for your
proposed study entitled:

“The Relationships Among Levels of Hope, Coping Efficacy, and Post Secondary
Educational Expectations of High School Seniors”
Proposal # HUC-120

The proposed study procedures were found to provide reasonable and adequate
safeguards against possible risks involving human subjects. The information to be
collected may be personal in nature or implication. Therefore, diligent care needs to be
taken to protect the privacy of the participants and to assure that the data are kept
confidential. Further, the subjects must be informed that their participation is voluntary.

Since your reviewed project appears to do no damage to the participants, the Human Use
Commiittee grants approval of the involvement of human subjects as outlined.

This approval is granted for one year from the date shown above. Projects should be
renewed annually. Projects involving NIH funds require annual education training to be
documented. For more information regarding this, contact the Office of University
Research.

You are requested to maintain written records of your procedures, data collected, and
subjects involved. These records will need to be available upon request during the
conduct of the study and retained by the university for three years after the conclusion of
the study. '

If you have any questions, please contact Mary Livingston at 257-2292.

A MEMBER OF THE. UNIVERSITY OF LOUISIANA SYSTEM

P.O. BOX 3092 » RUSTON, LA 71272 =« TELEPHONE (318) 257-5075 ¢ FAX (318) 257-5079
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HUMAN SUBJECTS CONSENT FORM

The following is a brief summary of the project in which you are asked to
participate. Please read this information before signing the statement
below.

TITLE OF PROJECT:

THE RELATIONSHIPS AMONG LEVELS OF HOPE, COPING EFFICACY, AND
POSTSECONDARY EDUCATIONAL EXPECTATIONS OF HIGH SCHOOL
SENIORS

PURPOSE OF STUDY/PROJECT:

To examine the relationship, if any, between a student’s level of hope and
postsecondary educational expectations and/or coping efficacy and
postsecondary educational expectations

PROCEDURE:

Parental permission will be obtained for students under 18 years old prior to the
study. The researcher designed instrument Survey of Postsecondary
Educational Plans will be given as a pilot administration to one class of students
via English IV class. Following that, approximately 300 students will be given
the three instruments via English 1V classes.

INSTRUMENTS:

Three instruments will be used for the study: The Future Scale (Snyder, 1991),
Coping Efficacy Index (Milford, 2002), and the Survey of Postsecondary
Educational Plans, designed by the researcher. Only students 18 years and
older or those from whom parental consent has been obtained will be surveyed.
informed consent will be obtained from all student participants. Only group data
will be reported, and no student names will be associated with surveys or used in
the reporting of findings.

RISKS/ALTERNATIVE TREATMENTS:

There are no risks associated with participation in this study. It requires
completion of a survey composed of the aforementioned instruments. There are
no alternative treatments. Participation is voluntary. All surveys will be
conducted by a Licensed Professional Counselor.

BENEFITS/COMPENSATION:
Teachers and Principals in participating schools will receive a summary of results
of the research upon completion.
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I, , attest with my signature that | have read
and understood d the following description of the study, "The Relatlonshlps
Among ng Levels of H Hope, Coping Efficacy, and Postsecondary Educational
Expectations of High School Seniors”, and its purposes and methods. |
understand that my participation in this research is strictly voluntary and

my participation or refusal to participate in this study will not affect my

relationship with my school or my grades in any way. Further, | understand
that | may withdraw at any time or refuse to answer any questions without

penalty. Upon completion of the study, | understand that the results will be
freely available to me upon request. | understand that the results of my
survey will be confidential, accessible only to the principal investigators,
myself, or a leqgally appointed representative. | have not been requested to
waive nor do | waive any of my rights related to participating in this study.

Signature of Participant (18 years of age or older) Date

CONTACT INFORMATION: The principal experimenters listed below may be
reached to answer questions about the research, subjects’ rights, or related
matters.

Linda D. Griffin 257-2488
251-2614
Dr. Cathy Stockton 257-3229

Members of the Human Use Committee of Louisiana Tech University may also
be contacted if a problem cannot be discussed with the experimenters:

Dr. Les Guice (257-3056)

Dr. Mary M. Livingston (257-2292)
Ms. Nancy Fuller (257-5075)
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Informed Consent Form for Study: The Relationships Among Levels of Hope,
Coping Efficacy, and Postsecondary Educational Expectations of High School
Seniors

Your child is being asked to participate in a study conducted through Louisiana Tech
University’s College of Education and the Louisiana Education Consortium. Students
under the age of 18 must have parental permission to participate in this study. Please
read the following information and, if you consent to your child’s participation, sign the
attached consent form and ask your child to return the form to his/her English teacher.

DESCRIPTION OF THE STUDY

Purpose of the Study:

To examine whether there is a relationship between a student’s level of hope and
postsecondary educational expectations and/or coping ability and postsecondary
educational expectations. '

Procedure:

Students will be administered three surveys during their English IV class at a prearranged
time. The administration of all three surveys will take a total of approximately 40
minutes.

Risks/Alternate Treatments:

There are no risks associated with participation in this study. Participation in this study
will not in any way affect the student’s grade. Only data from minor students whose
parents grant permission and students over age 18 will be used in the analysis. All
survey administrations will be conducted by a Licensed Professional Counselor.

Benefits/Compensation:
Teachers and principals in participating schools will receive a summary of results of the
research.

Cenfidentiality:
Only group data will be reported. Surveys will be completed anonymously, and no names
of participants will be reported.

Contact Information:
The principal experimenters listed below may be contacted to answer any questions about
the research, subjects’ rights, or related issues:

Linda D. Griffin 257-2488 (w) Dr. Cathy Stockton 257-3229
251-2614 (h)

Members of the Human Use Committee of Louisiana Tech University can also be
contacted if a concern cannot be discussed with the experimenters:

Dr. Les Guice (257-3056) ' Ms. Nancy Fuller (257-5075)

Dr. Mary Livingston (257-4315)
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PARENTAL CONSENT

I attest with my signature below that I have read and understand the above
description of this study and its purpose and methodologies. I understand that my minor
child’s participation in this research is strictly voluntary. Further, I understand that I may
withdraw my minor child at any time without penalty and that my minor child may refuse
to answer questions without penalty. I understand that, upon completion of the study, the
group results will be freely available upon request. I understand that only group data will
be reported and my minor child’s name will not be used in the reporting of findings of
this study. Finally, I understand that my minor child’s grade will not be affected in any
way by his/her participation or lack of participation in this study.

I have not been requested to waive, and I do not waive any of my rights or my
child’s rights related to participating in this study.

I understand the above explanations and instructions and hereby give my consent

for my child, , to voluntarily participate in this study.
Parent/Guardian Signature Date
STUDENT CONSENT

I agree to participate in the study described above, and I understand that neither my grade
nor my relationship with my school will be affected in any way by my participation or
lack of participation in this research.

Student’s Signature (17 years of age or younger) Date
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209 North Pinecrest Drive
Ruston, LA 71270
November 1, 2004

Dr. Charles Scriber
Superintendent of Schools
Lincoln Parish

410 South Farmerville Street
Ruston, LA 71270

Dear Dr, Scriber:

I am a doctoral student in the Louisiana Educational Consortium at Louisiana Tech
University, working under the direction of major advisor, Dr. Cathy Stockton. Among my
interests are the factors that influence the student’s decisions about continuing education
beyond high school. Thus, I am working on a study entitled The Relationship of Levels of
Hope, Coping Efficacy, and Postsecondary Educational Expectations of High School
Seniors. I am requesting your permission to assess high school seniors via English IV
classes in several high schools in Lincoln Parish.

I would like to administer the surveys to a class at Choudrant High School as a pilot
study. Administration time for these surveys is approximately 30 minutes. Following
that, I would like to administer three surveys to 12™ grade students enrolled at other
Lincoln Parish schools, measuring student levels of hope, coping efficacy, and
educational plans following high school. Total administration time for each class is
approximately 30 minutes. Parental permission will be sought for students under 18
years old. The surveys will be completed anonymously, and only group data will be
reported. No effort will be made to identify the participants by name or school. A
summary of results will be made available to you and all participating teachers and
principals. Permission to conduct this research has been granted by the Louisiana Tech
University Human Subject Committee (257-5075).

I will appreciate your endorsement of my research, after which I will contact principals
and teachers to make arrangements for administration. I appreciate your assistance in this
project.

Respectfully,

Linda D. Griffin, M.Ed., LPC, NCC, NCCC

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDIX F

LETTER TO PRINCIPALS IN SELECTED

HIGH SCHOOLS IN NORTH CENTRAL LOUISIANA

155

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



156

209 North Pinecrest Drive
Ruston, LA 71270
November 1, 2004

Mr. Henderson, Principal
Ruston High School
Bearcat Drive

Ruston, La 71270

Dear Mr. Henderson:

I am a doctoral student in the Louisiana Educational Consortium at Louisiana Tech
University, working under the direction of major advisor, Dr, Cathy Stockton. Among
my interests are the factors that influence the student’s decisions about continuing
education beyond high school. Thus, my dissertation research is a study entitled The
Relationships Among Levels of Hope, Coping Efficacy, and Postsecondary Educational
Expectations of High School Seniors. 1 am requesting your permission to assess high
school seniors via English IV classes at Ruston High School. I have obtained permission
from Dr. Scriber for this research.

I would like to administer three surveys to these students, measuring student levels of
hope, coping efficacy, and educational plans following high school. Total administration
time for each class is approximately 30 minutes. Parental permission will be sought for
students under 18 years old. The surveys will be completed anonymously, and only
group data will be reported. No effort will be made to identify the participants by name or
school. A summary of results will be made available to you and all participating teachers.
Permission to conduct this research has been granted by the Louisiana Tech University
Human Subject Committee (257-5075).

I will appreciate your endorsement of my research, after which I will contact teachers to
make arrangements for administration. I appreciate your assistance in this project.

Respectfully,

Linda D. Griffin, M.Ed., LPC, NCC, NCCC
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209 North Pinecrest Drive
Ruston, LA 71270
February 1, 2005

Ms. Rachel Gay
Ruston High School
900 Bearcat Drive
Ruston, La 71270

Dear Ms. Gay:

I am a doctoral student in the Louisiana Educational Consortium at Louisiana Tech
University, working under the direction of major advisor, Dr. Cathy Stockton. Among
my interests are the factors that influence the high school student’s decisions about
continuing education beyond high school. Thus, my dissertation research is a study
entitled The Relationships Among Levels of Hope, Coping Efficacy, and Postsecondary
Educational Expectations of High School Seniors. 1 am requesting your permission to
assess students via your English IV classes at Ruston High School. I have obtained
permission from Dr. Scriber and Mr. Henderson for this research.

I would like to administer three surveys to these students, measuring student levels of
hope, coping efficacy, and educational plans following high school. Total administration
time for each class is approximately 40 minutes. Parental permission will be sought for
students under 18 years old. The surveys will be completed anonymously, and only
group data will be reported. No effort will be made to identify the participants by name or
school. A summary of results will be made available to you and all participating teachers.
Permission to conduct this research has been granted by the Louisiana Tech University
Human Subject Committee (257-5075).

I will appreciate your support and participation in this research. I will contact you within
the next week to make arrangements for administration. If you have questions or require
more information about this project, I can be contacted through the telephone numbers
and email addresses listed below.

Respectfully,

Linda D. Griffin, M.Ed., LPC, NCC, NCCC

Home: 251-2614

lgriffin@cox-internet.com
Office: 257-2488 :

lgriffin@latech.edu
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209 North Pinecrest Drive
Ruston, LA 71270
February 9, 2005

Ms. Rachel Gay
Department of English
Ruston High School
900 Bearcat Drive
Ruston, LA 71270

Dear Ms. Gay:

Thank you for agreeing to allow me to survey your classes in order to gather data on
student levels of hope, coping efficacy, and educational plans following high school. As
we agreed, I will be visiting your class on Monday, February 14, 2005, beginning at 8:30
AM to survey three of your classes. In accordance with the policies of the Human
Subject Committee of Louisiana Tech University, I must obtain parental permission from
any of the students who will not be 18 years old on that date. Therefore, I am enclosing
informed consent forms to be sent home with the students and returned with parental
signature. I will appreciate your distributing the forms and collecting them in the
enclosed envelope as they are returned. Students who are or will be 18 before the survey
is administered will be asked to sign an informed consent form prior to completing the
survey.

I will remind you that the surveys will be completed anonymously, and only group data
will be reported. No effort will be made to identify the participants by name or school. A
summary of results will be made available to you and all participating teachers. I thank
you in advance for encouraging student participation and for distributing and collecting
informed consent forms for minor students. Ilook forward to meeting you.

Respectfully,

Linda D. Griffin, M.Ed., LPC, NCC, NCCC
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209 North Pinecrest Drive
Ruston, La 71270
February 14, 2005

Ms. Rachel Gay
Ruston High School
900 Bearcat Drive
Ruston, LA 71270

Dear Ms. Gay:

I want to thank you for allowing me to me to visit your class today for data
collection for my doctoral research. I was very pleased with the amount of data I
collected and how smoothly the administration went.

I wanted to let you know how impressed I was with the students who took part in
my research. The students were eager to participate, and each of them was courteous and
respectful to me. Certainly they provided valuable data to me, but more importantly, they
confirmed my faith in young people. If these students are typical of the RHS students
you teach, you have a student body of whom you can feel proud.

Upon completion of my dissertation, I will disseminate the findings of my
research to all teachers who assisted me. In the meantime, if I can be of service to you or
your students as they make their postsecondary plans, please let me know. Again, I thank
you for your hospitality and for a pleasant academic experience.

Respectfully,

Linda D. Griffin, M.Ed., LPC, NCC, NCCC

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDIX H
SURVEY OF POSTSECONDARY PLANS,

THE FUTURE SCALE, AND THE COPING EFFICACY INDEX

161

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



SURVEY OF POSTSECONDARY PLANS

I. Please complete all information below as it best describes you by filling in the

circle next to the appropriate answer.

A. Racial/Ethnic Group: B.

o

O N U A WN

. African American or Black
O 2. Asian American, Oriental, Pacific Islander
O 3. Caucasian or White
O 4. Mexican American, Mexican Origin
O 5. Native American (Indian, Alaskan, Hawaiian)
O 6. Puerto Rican, Cuban, Other Latino or Hispanic
0 Other
O 8. Iprefer not to respond
C. Age
. 14 or under
.15
. 16
.17
. 18
. 19 or over

O\Lh-hwt\.)v—l

O
O
O
O
0O
0)
H

O 1. Iplan to graduate early
O 2. Iplan to graduate on time
O 3. Iplan to graduate late

0z
=

igh School Completion Plans F.

Gender
O 1. Male
O 2. Female

Grade
classification

O 1. 9" grade
O 2. 10" grade
O 3. 11" grade
O 4. 12™ grade

Overall high
school grade point
average:
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IL. Please fill in the appropriate circle to indicate your educational plans after high
school graduation.

A. How certain are your plans to attend a 4-year college or university next year?

. I definitely do not plan to attend a 4-year college or university next year.

. 1do not plan to attend a 4-year college or university next year.

. T am not sure whether I will attend a 4-year college or university next year.
. I plan to attend a 4-year college or university next year.

. I definitely plan to attend a 4-year college or university next year.

CO0O00
DB U N e

If you selected answer 1, 2, or 3 for item A, please answer item B.

B. If you do not attend a 4-year college or university, how certain are your plans to

attend a community college next year?

. I definitely do not plan to attend a community college next year

. I'do not plan to attend a community college next year.

. I am not sure whether I will attend a community college next year.
. I plan to attend a community college next year.

. I definitely plan to attend a community college next year.

cloNoRoNe!
[ SRS B S

If you selected answer 1, 2, or 3 for item B, please answer item C.

C. If you do not attend a 4-year college, university, or community college, how
certain are your plans to attend a vocational school next year?

. I definitely do not plan to attend a vocational school next year.

. 1 do not plan to attend a vocational school next year.

. T am not sure whether I will attend a vocational school next year.
. I'plan to attend a vocational school next year.

. I definitely plan to attend a vocational school next year.

sjojoNole]
(& N~ 'S I O
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THE FUTURE SCALE

Directions: Please read each item carefully. Using the scale below, select the number
that best describes YOU and fill in the circle under the number.

1 = Definitely False 2 = Mostly False 3 = Somewhat False 4 = Slightly False
5 =Slightly True 6 = Somewhat True 7 =Mostly True 8 = Definitely True

| 1 2 34 567 8
1. I can think of many ways to get out of a jam. O 0O000OO0O0O
2. I energetically pursue my goals. | O O0O0O0OO0O0O
3. I feel tired most of the time. O O0OO0OO0OO0OO0OO
4. There are lots of ways around any problem. O OO0O0O0O0O0O
5. I am easily downed in an argument. O O0O0O0O0O0O
6. I can think of many ways to get the thingsinlife O O O O O O O O

that are most important to me. '

7. I worry about my health. O 0O0O00O0O0O
8 Even when others get discouraged, [knowIcan O O O O O O O O

find a way to solve the problem.

9. My past experiences have prepared me well O O000O0O0O
for my future.

10. I’ve been pretty successful in life. O 0O00O0OO0O

11. I usually find myself worrying about something. O O O O O O O O

12. I meet the goals that I set for myself. O O0O0O0O0O0O0

Snyder, C.R., Harris, C., Anderson, J.R., Holleran, S.A., Irving, L.M, Sigmon, S.T.,
Yoshinobu, L., Gibb, J., Langell, C., & Harney, P. (1991). The will and the ways:
Development and Validation of an individual differences measure of hope.
Journal of Personality and Social Psychology, 60, 570-585.
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COPING EFFICACY INDEX (CEI)

Read each statement listed below. Select the number that best describes how true each
statement is for you during the past week and now, and fill in the circle under the
number. There are no right or wrong answers. Your answer is your best opinion about

you,
Never Slightly Sometimes Often Always
True True True True True
m @ @3 @ ®)

1 2 3 4 5§
1. Iworry about my future. O 00 0O
2. Iam aperson who worries a lot. O 00 OO
3. Ieasily lose sleep over worry. O OO0OO0OO
4. 1 worry about things that never happen. O O00O0O0
5. Ithink a lot about bad things in my past. O 00O0O0
6. Ihave a hard time making everyday decisions. O 0O0O0O

1 2 3 4 §
7. Iput off getting things done on time. O 00 OO0
8. Iwork hard and try to do things right. O 0O0O0O0
9. Ifail to finish many hard jobs or tasks I start. O 0O0O0O
10. I do my best at most things I do. O 0O0O0O
11. Ttry hard to keep from making mistakes. O 00 O0O0
12. I get things done right and on time. O 0O0O0O
13. I give up easily if a job or task takes lot of effort. O 0O00O0O

1 2 3 4 5§
14. 1 am as smart as most people I know. O 00 0O
15. I am confident in most things I do. O 0O0O0O
16. I will succeed in most things I do. O 00O0O
17. Tam able to make many good things happen for me. O 0O00O0O0
18. Ido see myself as a likeable and capable person. O 00 0O

1 2 3 4 5§
19. Irefuse to trust others with a secret. O OO0 O0O0
20. Iknow most people will treat me fair. O 0O0O0O0
21. If you treat me nice, you want something. O O00O0O0
22. Irefuse to believe a lot others tell me. O O0O0O0
23. 1{ind most people are honest with me. O 00 O0O0
24. 1know most people can not be trusted. O 0O0O0O0
25. 1 can trust most people I know. O O0O0O0O0
26. I fail to believe other’s promises to me. O 0O0O0O0
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Never Slightly Sometimes
True True True

)

27.
28.
29.
30.
31.

32.
33.
34.
35.
36.
37.
38.
39.
40.

Milford, G.E. (1999). Coping Efficacy Index. Louisiana Tech University, Ruston, LA

@ (&)

I like to stay to myself rather than be around others.

I do most of the talking in a group.

I control what happens in a group.

I am a cautious and quiet person around others.
I am more of a leader than a follower.

I please others and make them happy.

I show others that I care for them.

I praise and encourage others.

I think about others’ needs and wants.

I say things to hurt others’ feelings.

I put others’ wants before my own.

I forgive others who hurt my feelings.

I am a very agreeable person.

I feel bad if I hurt somebody’s feelings.

Often
True

Q)

coooco-

cocoocooooo-

olooNoRoN

olojojolojoloNoNo)
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