








averages and ACT scores with postsecondary grade point averages than with 

socioeconomic status. 

Research Question Four examined the relationship between the type of 

postsecondary program attended and the postsecondary success of the survey 

participants. While similar studies have found positive relationships exist for students 

participating in academic dual enrollment courses as well as students who earned dual 

enrollment credit in career and technical education courses, additional research to 

expand the comparison of sub-groups was recommended (Karp, Calaigno, Juan, 

Hughes, Jeong, & Bailey, 2007). Based on the extensive search for dual enrollment 

participants in the two-year and technical school programs within the North Louisiana 

region, it is apparent that the majority of high school students earning college credit are 

enrolling in four-year university settings. 

Although the number of survey participants from each of these two types of 

postsecondary institutions varies widely, data analysis indicates a strong relationship 

between type of postsecondary institution selected and postsecondary success. The type 

of postsecondary institution selected by dual enrollment participants was the third most 

significant predictor of postsecondary school success. 

Research Question Five examined the relationship between postsecondary 

success of dual enrollment participants and their perceptions of skill development as 

well as satisfaction with dual enrollment programs. Specific content areas of dual 

enrollment courses may affect participant responses due to the amount of instructional 

time spent on the academic areas surveyed: (a) study skills, (b) writing skills, and (c) 

speaking skills. 
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The inverse relationship between postsecondary grade point averages and 

student perception of improving study habits may indicate that students with adequate 

study skills prior to dual enrollment participation do not record an increase in those 

skills. Students who indicate an improvement in study skills may be inherently weaker 

academically and fail to follow through with independent study habits when they move 

to college. This finding supports the conceptual model of Karp (2005) that was utilized 

as one of the theoretical frameworks for this study. Karp asserted that pre-requisite 

skills such as self-motivation, social skills, and academic preparedness can be 

developed through a well-defined cohesive plan of support services during the pursuit 

of dual credit hours. 

Implications for Practice 

Students appear to be directed into appropriate postsecondary programs of 

study. High school redesign components implemented by Louisiana legislation such as 

the Career Options Law include extensive career advisement to facilitate these choices. 

This is supported by the significant relationship between type of postsecondary program 

selected and the first-term postsecondary grade point averages of dual enrollment 

participants. 

Students are screened prior to entering dual enrollment programs based on 

academic performance in early high school grades. Early Start tuition exemption 

criteria may exclude students that could benefit from dual enrollment as a strategy to 

increase student engagement and to create interest in the pursuit of postsecondary 

training. 



Although Louisiana statistics indicate that more than 50% of all students live in 

poverty, more than 75% of the survey respondents were identified as middle to upper 

income based on responses to items indicating free or reduced lunch status and need-

based financial assistance for postsecondary training. This suggests that a 

disproportional number of students from middle to upper income homes are benefitting 

from dual enrollment programs and the earned college credits perpetuate the 

disproportional attendance at postsecondary institutions. Targeted identification and 

recruitment programs at the secondary level could be developed as a strategy to increase 

participation of students from disadvantaged backgrounds. 

Increased collaboration between postsecondary programs and high schools 

responsible for delivering courses that extend dual enrollment credit would be 

beneficial to students. Connections between prerequisite academic skills such as 

writing and speaking to the requirements of college coursework are not clearly 

conveyed to dual enrollment participants based on survey participant responses. 

Additional support systems designed to create a seamless transition between secondary 

and postsecondary institutions would enhance student academic performance during the 

first term of postsecondary enrollment. 

While ACT scores and high school cumulative grade point averages are linked 

to postsecondary success of dual enrollment participants, other research indicates the 

need to expand the pre-college application to consider other measures of intelligence 

and college preparedness (Sternberg, 2004). As research continues in the area of 

multiple types of intelligence, pre-entry screening can be improved to more accurately 

predict student success in postsecondary programs. 
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Funding of dual enrollment programs through the Early Start Tuition 

reimbursement program has been limited for the 2009-2010 school year based on 

budget restraints within the State of Louisiana. Limitations placed on the number of 

tuition-exempt courses per semester may affect the access and utilization of the dual 

enrollment program by the students who most need the exposure to the rigor of 

postsecondary programs and the financial assistance to break the cycle of poverty. 

One limitation of the study was the lack of access to a state-wide data base of 

records that track dual enrollment participants from high school to postsecondary 

programs. Development of a comprehensive state-wide data base utilizing Florida's 

model would enhance the evaluation of the success of the Louisiana Early Start 

program and could provide direction for participant recruitment to increase access for 

underrepresented subgroups of the high school population. 

Recommendations for Further Research 

Based on this study and review of the literature, the following recommendations 

for further research are proposed. Future study in the area of dual enrollment is needed 

to determine the most effective and efficient use of these programs. 

The current study was limited to students enrolled as first-time freshmen in 

specified postsecondary institutions in North Louisiana. One four year university, two 

technical colleges, and two community colleges were the sites selected for data 

collection. Additional research which includes students from a larger geographic region 

could be undertaken to test the findings of this researcher. Identification and 

participation of students enrolled in postsecondary institutions that offer degree or 

certificate programs less than bachelor degrees would be of interest, as the majority of 



the student participants in this study chose to enroll in four-year universities upon 

graduation from high school. 

Additional studies that are conducted in states that do not provide financial 

incentives for students to participate in dual enrollment may provide additional insight 

into the effects of funding restrictions that are currently being implemented in 

Louisiana. Types of postsecondary institutions attended as well as the socioeconomic 

status of students participating in dual enrollment programs may be affected by the 

availability of financial support systems. 

The NACEP First Year Out Survey is designed to gather data from dual 

enrollment participants during their first year of postsecondary enrollment. A 

comparison of the academic achievement levels of students who did not participant in 

dual enrollment programs, particularly those with similar demographic characteristics 

and levels of secondary school performance would provide clarification of the effects of 

program participation. 

Based on a review of current literature, retention and time-to-degree in 

postsecondary program completion is reported to show significant relationships with 

student postsecondary success (Adelman, 2004; Carey, 2004; Ishitani & DesJardins, 

2002). Future research developed through identification of a cohort of dual enrollment 

students that collects continuous data at annual intervals from the completion of 

secondary school may clarify relationships between the variables examined in this 

study. 

Information collected for this study was gained exclusively from dual 

enrollment participant responses. Inclusion of input from other significant stakeholder 

groups, such as high school guidance counselors, high school administrators, 
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postsecondary program personnel, and parents of participants would add to the body of 

knowledge that currently exists in defining the effects of dual enrollment on 

postsecondary academic performance. NACEP has designed survey instruments to 

assess dual enrollment program effectiveness as reported by high school guidance 

counselors, high school dual enrollment teachers, and high school administrators. The 

level of experience and knowledge base of professionals who are in positions of 

authority and influence may affect the attitudes and motivation of dual enrollment 

program participants. 

The level of collaboration between secondary and postsecondary educators can 

support or hamper a seamless transition for students as supported by the National 

Governors Association (2007). The NACEP survey instrument contains survey items 

that address dual enrollment provider assessments of the level of collaboration that 

exists among partner programs. 
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National Alliance of Concurrent Enrollment Partnerships 1 Year Out Survey 
Student Follow-Up Questionnaire 

1. I am 18 years old— or older— and agree to allow the information provided in this 
survey to be used for research purposes that may be published. (All names or other 
identifying information will be removed) 

• Yes • No 

2. High School in which you took dual enrollment classes: 

High School Name: 

City: , Louisiana 

3. My High School was: | | Public | | Private/Parochial 

4. How many college credits did you earn through dual enrollment? 

| | 3 or less Q 4 to 6 

Q ] 7 to 12 Q 13 to 18 

I I More than 18 

5. Have you attempted to transfer the credits you earned to the college in which you 
are now enrolled? (Check all boxes that apply.) 

| | No, I did not need to request a transfer of credits because I am now 
enrolled in the college granting the credit. 

• Yes, I had my transcript sent to the college I currently attend. 

| | Yes, I showed my course portfolio to a member of the appropriate 
academic department. 

| | No, I did not even transfer my credits. 
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6. How did the credits earned through dual enrollment apply at your current 
postsecondary institution? (Check all that apply.) 

[ I I was exempted from a required course. (For example, you did not need 
to take a required English Composition course in college because you 
successfully completed an equivalent college writing course through 
dual enrollment.) 

| | I was able to start in a more advanced course in college. (For example, 
you were allowed to take Organic Chemistry earlier than normal 
because you had already successfully completed an introductory college 
Chemistry course through dual enrollment.) 

I I I was allowed to count some or all of the credits toward my college 
degree completion credits. (Counting either as electives, as meeting 
general education requirements, or as part of a major or minor.) 

I was not allowed to apply any of the credits to my college degree. 

7. As a result of taking dual enrollment courses: (SA = strongly agree, A = agree, 
N = neutral, D = disagree, SD = strongly disagree, DK = don't know, NA = not 
applicable.) 

SA 

Zl 
A 

• 
N 

• 
D 

• 
SD 

• 
DK 

• 
NA 

• a. I was better prepared 
academically for college. 

b. I developed more realistic 

expectations about the i i i i i | I I I I I I I I 

academic challenges of 

college. 

c. I was more confident I I I I I I I I I I I I I I 

about my ability to 

succeed in college. 
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8. As a result of taking dual enrollment courses: (SA = strongly agree, A = agree, 
N = neutral, D = disagree, SD = strongly disagree, DK = don't know, NA = not 
applicable.) 

SA A N D SD DK NA 
a. I strengthened my study 

habits {e.g., time • • • • • • • 
management skills, 
note-taking skills, etc.) 

b. I strengthened my • • • | | | | | | | | 
writing skills. 
c. I strengthened my • • • • • • • 
speaking skills. 

9. What was your impression of dual enrollment participation? 

| | Excellent Q Good Q Neutral Q Poor Q Very Poor 

10. Would you recommend dual enrollment to current high school students? 

• Yes • No 

The next few questions may seem personal. We ask these questions because 
governments and education-related agencies often want to know who is served by dual 
enrollment programs. 

11. Did one or more of your parents attend college? I Yes I I No 

12. Which income background would you consider your family to fall within? 

| | Low Income | [ Moderate or Middle Income | | High Income 

13. If you attended a public high school, did you qualify for a free or reduced lunch 
plan? 

| | Yes • N o • Don't know 

14. Were you eligible for a Pell grant upon high school graduation? 

I I Yes • No • Don't know 

16. Are you a: | | Female | | Male 
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17. Are you: (Check all that apply.) 

| | Black or African-American [ [ White 

I I Hispanic/Latino I 1 Non-resident alien 

Two or more races Asian 

1 I Race and ethnicity unknown 

18. What was your highest composite ACT score prior to high school graduation? 

| | 17 or below • 18-22 Q 23-26 • 27 or above 

19. High School Cumulative Grade Point Average: 

I | Below 1.0 • 1.0 to 1.99 O 2.0 to 2.49 • 2.50 to 2.99 

| | 3.0 to 3.24 Q 3.25 to 3.49 Q 3.5 to 3.74 Q ] 3.75 and above 

20. LTC First semester Grade Point Average: 

[ | Below 1.0 Q 1.0 to 1.99 Q 2 . 0 t o 2 . 4 9 Q 2.50 to 2.99 

I | 3.0 to 3.24 • 3.25 to 3.49 • 3.5 to 3.74 • 3.75 and above 

21. Final comments about dual enrollment programs: 

Thank you for taking time to complete this survey. 
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6513 Indian Hills Boulevard 
Shreveport, Louisiana 

Dear Student: 

I am a doctoral student at Louisiana Tech University. As part of my degree 
requirements, I am conducting research in an area of interest to educational leaders. My 
research centers on the effect of dual enrollment participation on students during their 
first year of college or technical school. I am interested in learning what groups of 
students receive the greatest benefit from dual enrollment participation. Specifically, I 
hope to provide data for policymaking boards within the state of Louisiana to influence 
how future financial support for dual enrollment programs is dispensed. 

The target group of this research project is 2008 high school graduates of Louisiana 
public or private schools who participated in dual enrollment programs offered through 
their high schools. If you do not meet these requirements, please do not complete a 
survey form. 

Your signature on the attached consent form indicates that you are willing to voluntarily 
participate in this study. Please sign and return the consent form with your completed 
survey. Participant responses will be protected as confidential information. Any 
writings or presentations as a result of this research will report only numerical data that 
cannot be used to identify individual participant's responses. Please answer each item 
honestly and to the best of your ability and understanding. 

I am aware of the demands upon your time as a first-year postsecondary student, 
particularly as the end of the semester approaches. The 21-item survey will take 
approximately 10 to 15 minutes to complete. Your information and opinions about dual 
enrollment participation are of great value to me and to this study. I look forward to 
receiving your valuable input, and I thank you in advance for your time and your 
willingness to participate in this survey. 

Your prompt response is greatly appreciated. If you have any questions regarding this 
project, you may email me at msb036(o)latech.edu. 

Sincerely, 

Marby S. Barker 
Doctoral Assistant 
Curriculum, Instruction, and Leadership 
Louisiana Tech University 
Ruston, LA 71272 
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The following is a brief summary of the project in which you are asked to 
participate. Please read this information before signing the statement 
below. 

TITLE OF PROJECT: An Investigation of Dual Enrollment Participant 
Characteristics That Contribute to Post-secondary Success 

PURPOSE OF STUDY/PROJECT: To identify dual enrollment participants' 
characteristics which enhance post-secondary success. 

PROCEDURE: Students will be asked to complete an online survey rating their 
experience with dual enrollment courses. Permission will be requested to 
access student's cumulative high school grade point average, ACT scores, and 
first quarter grade point average during enrollment at Louisiana Tech University. 

INSTRUMENTS: The National Alliance of Concurrent Enrollment Partnerships 
"First Year Out" Survey. 

RISKS/ALTERNATIVE TREATMENTS: The participant understands that 
Louisiana Tech is not able to offer financial compensation nor to absorb 
the costs of medical treatment should you be injured as a result of 
participating in this research. 

The following disclosure applies to all participants using online survey 
tools: This server may collect information and your IP address indirectly 
and automatically via "cookies". 

BENEFITS/COMPENSATION: 

I, , attest with my signature that I have read 
and understood the following description of the study, "An Investigation 
of Dual Enrollment Participant Characteristics That Contribute to Post-
secondary Success", and its purposes and methods. I understand that 
my participation in this research is strictly voluntary and my participation 
or refusal to participate in this study will not affect my relationship with 
Louisiana Tech University or my grades in any way. Further, I understand 
that I may withdraw at any time or refuse to answer any questions without 
penalty. Upon completion of the study, I understand that the results will 
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be freely available to me upon request. I understand that the results of my 
survey will be confidential, accessible only to the principal investigators, 
myself, or a legally appointed representative. I have not been requested 
to waive nor do I waive any of my rights related to participating in this 
study. 

Signature of Participant or Guardian Date 

CONTACT INFORMATION: 
The principal experimenters listed below may be reached to 
answer questions about the research, subjects' rights, or related matters. 

Marby S. Barker 
318-257-2966 
msb036@latech.edu 

Members of the Human Use Committee of Louisiana Tech University may 
also be contacted if a problem cannot be discussed with the 
experimenters: 

Dr. Les Guice (257-3056) 
Dr. Mary M. Livingston (257-2292 or 257-4315) 

mailto:msb036@latech.edu
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TO: Ms. Marby Barker 
FROM: Barbara Talbot, University Research 
SUBJECT: HUMAN USE COMMITTEE REVIEW 
DATE: April 9, 2009 

In order to facilitate your project, an EXPEDITED REVIEW has been done for your 
proposed study entitled: 

"Dual Enrollment participation as a 
Catalyst for Post-secondary Success" 

# HUC-638 

The proposed study's revised procedures were found to provide reasonable and 
adequate safeguards against possible risks involving human subjects. The information to be 
collected may be personal in nature or implication. Therefore, diligent care needs to be taken to 
protect the privacy of the participants and to assure that the data are kept confidential. Informed 
consent is a critical part of the research process. The subjects must be informed that their 
participation is voluntary. It is important that consent materials be presented in a language 
understandable to every participant. If you have participants in your study whose first language 
is not English, be sure that informed consent materials are adequately explained or translated. 
Since your reviewed project appears to do no damage to the participants, the Human Use 
Committee grants approval of the involvement of human subjects as outlined. 

Projects should be renewed annually. This approval was finalized on April 6, 2009 
and this project will need to receive a continuation review by the IRB if the project, including 
data analysis, continues beyond April 6, 2010. Any discrepancies in procedure or changes that 
have been made including approved changes should be noted in the review application. 
Projects involving NIH funds require annual education training to be documented. For more 
information regarding this, contact the Office of University Research. 

You are requested to maintain written records of your procedures, data collected, and 
subjects involved. These records will need to be available upon request during the conduct of 
the study and retained by the university for three years after the conclusion of the study. If 
changes occur in recruiting of subjects, informed consent process or in your research protocol, 
or if unanticipated problems should arise it is the Researchers responsibility to notify the Office 
of Research or IRB in writing. The project should be discontinued until modifications can be 
reviewed and approved. 

If you have any questions, please contact Dr. Mary Livingston at 257-4315. 
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